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Abstract: Based on the view that creativity plays an important part both in general cognitive development of children and
in education, supported by a number of prominent scholars, the author advocates that creativity should play a vital role in
language education including first language, second language, heritage (community) language, and foreign language
education. The author cites contemporary scholars who argue that creativity is mostly left out of school education around
the world. Following this premise, the article provides a brief literature review of the existing research on various forms of
incorporation of arts in the teaching of various school subjects including arts-infused education and art integration in se-
lected schools in North America and Europe. The author also focuses on the studies investigating the inclusion of various
forms and genres of arts in language education, including creative writing, music, visual arts, and drama. Special attention
is paid to the studies focusing on the implementation of innovative approaches to second and foreign language educao-
tion based on the incorporation of visual arts and creative artistic processes in language classrooms around the world,
specifically the creation of picturebooks and comic books in the foreign language by language learners.
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COBpeMeHHbIe MEeTOADI 06y'-|e|-|m| A3bIKOM HAPOAOB MHPAQ,
OCHOBOHHbIE€ HQ TBOp‘-IeCKOﬁ AEATEABHOCTHU

© 10.B. AAbMeTeB

4YeAFIOUMHCKUIN FOCYACPCTBEHHbIM YHUBEPCUTET, I. YHeAIOUHCK, Poccus

AHHOoTauma: OCHOBBIBAICH HO YTBEPXKAEHWUAX MHOTMX M3BECTHBIX YY4EHBIX O TOM, YTO TBOPYECTBO MrPAET BAXKHYIO POAb KOK B
OOLLIEM KOTHUTMBHOM PO3BUTUM AETEM, TAK U B MX OOYYEHMM ABTOP AQHHOM CTATbM TEOPETMIUPYET, Y4TO TBOPYECKMUM NP O-
LLECC AOAXEH UIPATh BEAYLLLYIO POAb B MPEMOACBAHMM 93bIKOB, BKAIOYAS OBYy4YEHUE POAHOMY, MHOCTPAHHOMY, AOMOAHM-
TEABHOMY W HALMOHOABHOMY. [P 3TOM OH CCbIAQETCH HQ PABOTHI BEAYLLMX COBPEMEHHbIX YHEHbIX, YTBEPXKAQIOLLIMX, 4TO
0BPa30BATEAbHBIE CUCTEMBI DOABLLUMHCTBA CTPOH MMPQA OCTOBASIOT TBOPYECTBO (30 BopTOM) yyebHoro npouecca. OCHo-
BbIBOSCb HO AQHHOM MPEAMOCHIAKE, MPOBOAUT KPATKMM 0630p CYLLLECTBYIOLLMX HAYYHO-MCCAEAOBATEABCKMX PABOT, MOCBS-
LLLEHHBIX TEME MCMOAB3OBAHUSA PA3AMYHBIX BUAOB BHEAPEHMS MCKYCCTBA U XYAOXECTBEHHOTO TBOPYECTBA B y4eBHbIM NP O-
LLECC, BKAKOYAS (APT-UHADY3MION U (APT-UHTETPALMION B ODYYEHMM PA3AMYHBIM LLIKOABHBIM MPEAMETOM B PAe LKOA Cesep-
HOM Amepukn 1 EBponbl. CTATbs TAKXKE 3HOKOMMUT YUTATEAEN C MCCAEAOBAHUAMM B OBAQCTU BKAIOYEHWS PAAMYHBIX BUAOB U
>KOHPOB XYAOXECTBEHHOIO TBOPYECTBA B MPEMOACBAHMM A3bIKOB, B TOM YUCAE AUTEPATYPHOE TBOPYECTBO, MCMOAB3OBAHWE
MY3bIKM, M30BPAMTEABHOTO MCKYCCTBA M APAMATUYECKMX MOCTAHOBOK. OCOB0E BHUMAHUE YAEAIETCA MCCAEAOBAHUAM,
MOCBALLLEHHBIM BHEAPEHMIO HOBATOPCKMX MOAXOAOB B OOYYEHUM MHOCTPAHHBIM 93bIKAM, OCHOBAHHBIM HQO MCMOAb3OBAHMM
M306PA3UTEABHOTO MCKYCCTBA M XYAOXECTBEHHOTO TBOPYECTBA B A3bIKOBBIX KAQCCOX PA3AMYHBIX LLIKOA MMPA. B YacTHOCTH,
PACCMATPMBAETCH OMbIT CO3AQHMS KOMMUKCOB M KHUXKEK C KAPTUHKAMM YHOLLIMMMCS HO YPOKTX MHOCTPOHHOTO A3bIKA.

Kato4eBbie caoBa: obyyeHME POAHOMY, MHOCTPOHHOMY, HOLLMOHOABHOMY, BTOPOMY $3bIKy, TBOPYECTBO, OCHOBOHHOE HA
XYAOXECTBEHHOM AEATEABHOCTH, OBYYEHME C UCTIOAb3OBAHMEM PO3AMYHBIX BUAOB MCKYCCTBA, BKAIOYEHME MCKYCCTBA B y4e 6-
HbIM NPOLLECC, U306PA3UTEABHOE MCKYCCTBO, CO3AAHUE KOMMUKCOB, KHUI C KAPTUHKAMM
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Arts-based creative approaches
in first language, heritage language,
and second/foreign language education

One of the world’s leading proponents
of fostering creativity in school children, Ken
Robinson (2001), states that instead of en-
couraging children’s innate creative abilities
to help them achieve higher academic goals,
schools around the world teach children out
of creativity. Arguing for the broader inclusion
of creativity in education, Vygotsky (2004) un-
derscores the importance of creativity and
imagination in human life and maintains that
all human beings, children and adults alike,
have access to the creative ability called im-
agination. He argues that imagination per-
meates all aspects of cultural life, without
which no artistic, scientific, or technical
achievement would be possible.

However, it appears that childhood is
the period when creativity is especially salient
in human beings. Vygotsky (2004) maintains
that all people are born creative but, during
the period of adolescence, the majority of
them gradually lose their creative abilities. Im-
agination undergoes significant changes in-
volving adaptation to rational requirements
around the age of puberty. Vygotsky (2004)
argues that, before puberty, all children ea-
gerly draw, no matter their artistic ability. Their
reason willingly accepts what their imagina-
tion produces and they are completely satis-
fied with their creatfive endeavors. That is why
it seems especially important to use children’s
creative abilities in education before puberty
sets in, when children’s creativity and imagi-
nation are at their peak.

Creativity is particularly important in
language learning. Kramsch (2009) maintains
that learning to use a language is an inherent-
ly creative process. Indeed, each time we use
a language, we make a creative effort as we
create a new utterance. It becomes especial-
ly salient when we are leaming and using @
foreign language. According to Clarke (2012),
creativity is a favorable condition for second
language (L2) learning because “the use of
any language is inherently creative, as think-
ing, re-enacting the speech, thought and lexis
of another foreign culture inspires creativity in
itself” (Clarke, 2012. P. 5). Creativity in L2 edu-
cation is the opposite of the traditional para-

digm, which privileges fransmission  of
knowledge and “a conformist, passive repro-
duction of stereotyped forms” (Clarke, 2012,
p. 4). Learning a language can be compared
to painting on a blank canvas - “I can use
any of the tools | have to create a living work
of art” (Kramsch, 2009. P. 65).

Since the focus of my recent disserta-
tion study was the use of creative, arts-based
methods in foreign language education, the
primary goal of the current literature review
was to find relevant academic literature dis-
cussing the inclusion of arts in foreign/second
language classrooms. My search for academ-
ic sources of information on the use of arts-
based creativity in foreign language (FL) edu-
cation has yielded rather scant results. How-
ever, | discovered quite a slew of studies ded-
icated to the incorporation of arts in first lan-
guage, heritage language, and second lan-
guage education. Most of the existing re-
search on the use of creativity in classroom
concerns first language (L1) education (Lori-
mer, 2011), whereas the research on creativity
in FL or second language (L2) classrooms
mostly focused on ESL classes in the USA and
UK context (Craig & Paraiso, 2009). The few
existing studies on creativity in FL education
focused on university FL instruction and higher
linguistic competence level (Saglamel &
Kayaoglu, 2013). Arts-based creativity in low
proficiency L2/FL classrooms, particularly the
use of visual arts and student creativity in L2
learning, still remains an under-researched
area.

Arts-infused learning was observed by
Lorimer (2011) in four U.S. middle schools. The
researcher provides convincing evidence that
infusing visual and performing arts into lan-
guage arts, math, science, and social studies
as a pedagogical approach fosters a mean-
ingful, integrative, and exploratory curriculum.
Lorimer points out that infusing arts on a regu-
lar basis in all curricular areas not only provides
rich and relevant learning experiences but
also has the potential to engage disenfran-
chised students. The researcher observes that
students work on the arfs-based projects with
focused effort, inferest, and high engage-
ment. Although Lorimer's study does not spe-
cifically address L2 learning, it sheds light on
how arts can be incorporated in the core cur-
riculum subjects.
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In a study of art integration, Baker
(2013) explored the practice of teaching core
content subjects, such as reading, language,
science, and social studies, with the help of
arts-based hands-on projects, in which such
media as drama, dance, music, and visual
arts are utilized. The study describes the
framework, in which the arts are integrated
with content subjects through the use of the-
matic units, in which various activities include
drawing illustrations, poetry writing, costume
design, dance, musicals, plays, and multime-
dia production. The important finding of this
study is that instruction of any subject can be
“interwoven with the arts to yield rich and
complex forms of learning for children that
promote conceptual and intellectual devel-
opment” (Baker, 2013. P. 13).

In a study conducted by Anderson
and Chung (2013), the researchers’ focus is on
implementing arts in heritage language, or
community language, feaching, namely, in
the teaching of such languages as Arabic,
Chinese, Punjabi, and Tamil, in British public
schools. Advocating for the inclusion of the
arts in heritage language learning, the re-
searchers point out that “it is through the arts
in all their forms that young people experi-
ment with and try to arficulate their deepest
feelings” (Anderson & Chung, 2013. P. 4). In
particular, the teachers commented on how
the creation of dual language comic books
“developed students' translation and refer-
ence skills as well as their awareness of lan-
guage” (Anderson & Chung, 2013, p. 13).
Among the benefits of the approach, the re-
searchers named the stimulating context for
developing language skills and meaningful
tasks which give learners a voice. The inclusion
of arts in the learning process has allowed the
teachers to raise student motivation towards
learning their heritage languages and provid-
ed a secure and stimulating space for immi-
grant children to hone their heritage lan-
guage skills.

Arts-based creativity in L2/FL class-
rooms includes the use of various art forms:
drama, dance, poetry, visual arts, digital de-
sign, and creating comic books. All these artis-
tic genres have been recently used in various
contexts of L2 teaching in order to foster dif-
ferent aspects of L2 learners’ language de-
velopment. The benefits of poetry writing in

learning ESOL are the focus of Cahnmann-
Taylor and Preston’s (2008) study, in which the
authors refute the notorious misconception
that poetry is “an elite craft reserved for those
who have both talent and Standard English
proficiency” (Cahnmann-Taylor & Preston. P.
235). Arguing that creativity is a necessary life
skill for all students developing L2 proficiency,
the authors maintain that poetry can be a
powerful tool for “developing students’ love of
language, especially students in the early
stages of Standard English language acquisi-
tion” (Cahnmann-Taylor & Preston. P. 235).

Hanauer's (2012) approach to teach-
ing college EFL through poetry, which he calls
“meaningful literacy instruction”, is informed
by the sense of richness of every L2 learner’s
infernal world. He shares the schematic outline
of his teaching L2 poetry writing, which starts
with infroductory reading of other people’s
poetry, goes on to the exploration of a specif-
ic poetry genre, and finishes with production
of students’ own poetry and sharing it with an
audience of significant people, including
peers and relatives. | adopted a similar suc-
cession of work stages for my dissertation
study, in which the participants were first to be
infroduced to the world of picturebooks, then
produced their own picturebooks under the
teacher’s guidance, and finally shared them
with their parents, teachers, and friends.

In the study on EFL teaching and learn-
ing in Turkish universities, Saglamel and
Kayaoglu (2013) found evidence that creative
drama activities in L2 classrooms alleviate for-
eign language anxiety, lower affective filter,
and raise learners’ intrinsic motivation to study-
ing foreign languages. After Macintyre &
Gardner’s (1994) work on L2 anxiety, it has be-
come common knowledge that high anxiety
in L2 learning leads to inhibition and interferes
with L2 language development. Saglamel and
Kayaoglu argue that, since language anxiety
is identity-based, using arts-based activities
pushes learners to “an imaginary realm which
might cover their identities and reduce the
threat to the self” (Saglamel & Kayaogdlu, 2013.
P. 379). One of the activities of that study in-
cluded improvisations, in which learners were
to assume novel roles and be engaged in
spontaneous speaking. As a result, students’
apprehension of making mistakes in L2 speak-
ing was alleviated, since, in their perception, it
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was their selected characters and not them-
selves, who were making mistakes.

Incorporating visual arts in foreign
and second language education

Craig and Paraiso (2009) maintain that
visual art can serve as a facilitating tool for L2
learners. Their study showed that visual art can
become “a perfect bridge from the past
world" to the “present circumstances” (Craig
& Paraiso, 2009. P. 23) for immigrant children
just beginning to learn English. The high affec-
tive filter and the low expectations on the part
of the school authorities make it difficult for
beginning ESL leamers to speak English in
class. The researchers argue that engaging
adolescent ESL students in free self-expression
through drawing, painting, and creating illus-
trations lowers the affective filter and creates
a non-threatening environment conducive to
successful learning of their new language.

The participants of the study were giv-
en opportunities to create individual artwork in
the classroom, which was followed by sharing
their creations. The researchers provided the
art supplies and encouraged the students to
freely choose any themes for their art. The
artwork was displayed around the classroom
and the participants took particular pride de-
scribing their creations. As a result, “the use of
vocabulary increased as they shared with
each other” (Craig & Paraiso, 2009. P. 18) and
students gained L2 confidence - “the natural
flow of language used when describing their
art carried over to content area subject in-
struction and language learning” (Craig &
Paraiso, 2009. P. 18). The researchers also not-
ed that along with the growing confidence of
students in using various art techniques, their
confidence in using English also increased -
“oftfen the students would collaborate with
each other, communicating in Spanish at first,
but increasingly in English” (Craig & Paraiso,
2009. P. 22).

Pictorial narratives, such as comic
books, picturebooks, and graphic novels have
been used in L2 classrooms mostly as “read-
alouds” (Ranker, 2007; Hsiu-Chih, 2008), during
which the teachers perceived their role as
that of a mediator, whose job was not to
transmit knowledge to students but to en-
courage their active participation. In Hsiu-

Chih's (2008) study, EFL teachers perceived
three main educational values of picture-
books in the following hierarchy: (1) linguistic
value, (2) the value of the story, and (3) the
value of the picture. However, the studies
analyzing the actual creation of picturebooks
and comic books in a FL by students are very
scarce. One of them is a qualitative study by
Zapata (2013) on picturebook making and the
development of young Latino students' bilin-
gual composing processes. The study findings
suggest that picturebook study and picture-
book making can become useful creative
and intellectual acts for elementary school
students. Zapata (2013) found that picture-
book making not only afforded various literary
and artistic composition resources, but also
provided opportunities for bilingual students to
“embrace their in and out of school resources
and identities as composers of many texts, in
many languages, and in many modalities”
(Zapata, 2013. P. 248).

In another study, Morrison, Bryan, and
Chilcoat (2002) focused on the use of student-
created comic-books in helping middle
school students develop their writing, com-
prehension, and research skills. Besides discuss-
ing the advantages of using comic-book de-
sign in a language classroom, the authors
share some valuable tips on the construction
of a comic book, which | found useful for my
project. For example, they recommend draw-
ing “each panel as redlistically as possible”,
keeping drawings simple and avoiding foo
much detail (Morrison, Bryan, & Chilcoat, 2002.
P. 762). The authors also share important ad-
vice on using different “camera angles”
(close-ups, medium shofts, high angles, low
angles) in pictures to avoid sameness on the
page.

An important insight into the nature of
implementing arts-based creativity in a FL
classroom was suggested by Morrison, Bryan,
and Chilcoat (2002), who state that creative
projects should not aim at creating fine pieces
of art. However, “if the teacher reminds stu-
dents of a few simple guidelines, their end
products will be more visually pleasing” (Morri-
son, Bryan, & Chilcoat, 2002. P. 762). Another
important benefit of incorporating arts-based
projects in FL education is that the resulting
student-created artifacts can be used as elici-
tation devices for speaking activities. Accord-
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ing fo Clarke (2012), the work with visual im-
ages in a L2 classroom facilitates communica-
tion with children in the L2 as images can be
used as elicitation devices. Visual images cre-
ated by children can also be used as artifacts
for analysis and serve as mechanisms for em-
powering children in conversations with adults
(Clarke, 2012).

Another benefit of the inclusion of arts
in L2 instruction is that artistic processes “in-
volve abundant opportunities to teach failure
and revision” (Cahnmann-Taylor & Zhang,
2017). Cahnmann-Taylor and Zhang (2017)
argue that the process of artistic creation
teaches students that “to fail is a necessary
part of success”, and that through arts pro-
duction L2 learners come to realize “the need
to take risks, to explore and make mistakes, to

start over again and learn from the process”
(Cahnmann-Taylor & Zhang, 2017. P. 4).

Overall, the conducted literature re-
view in the selected area of scholarly research
has yielded rather scant results, which shows
that arts-based creative processes and arts-
based teaching approaches are still mostly
left outside of world language classrooms, in-
cluding heritage language, foreign language,
and second language education, which em-
phasizes the necessity of conducting more
experimental studies on the use of arts-based
creativity in world language education. Such
studies can focus on the implementation of
various art forms and genres in language
classrooms, including visual arts, music, poetry
and prose writing, and drama.
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